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The unclear English pronunciation elements taught to Indonesian junior high 
school students may cause many different impacts related to the suitable 
elements of English pronunciation in EFL context. This phenomenon triggers 
this study to address the relevant elements of English pronunciation for 
Indonesian junior high school students. In this study, qualitative approach 
employing library research is chosen as the research methodology. The data 
are taken from books and journals related to teaching and learning English 
pronunciation in EFL context, particularly in Indonesian context. As a result, 
the study reveals that sounds, stress, and intonation are the core competence 
of English pronunciation that should be taught for junior high school students 
in Indonesian context.  
Keywords:  Basic competence of 2013 curriculum, English Pronunciation, 
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BACKGROUND 
English pronunciation materials are created implicitly since those are categorised as the 
additional components of speaking in Indonesian curriculum (Kemendikbud, 2006). This 
is supported by Moedjito’s finding that there is no specific element of pronunciation 
stated in Indonesian course book for junior high school students (2008). In several 
teachers’ books related to the 2013 curriculum, pronunciation is one of the aspects of 
measurements in speaking skill consisting sounds and intonation. However, in relation to 
Morley (1991), the important elements needed in EFL context are taken from prosodic 
features or supra-segmental (linking, intonation, stress, connected speech) area of 
pronunciation. This issue becomes urgent to be addressed and clarified since the content 
of learning material is the essential component in gathering the learning target.  
The implicit content of English pronunciation as stated above also might decrease 
or even create an ignorance in the teaching of English pronunciation. This issue increases 
in ESL/EFL context, whereby “ignoring students’ pronunciation needs is an abrogation 
of professional responsibility” (Morley, 1991). In Indonesian context, in the level of 
university, an English pronunciation teaching is only given in terms of response toward 
the students’ mispronouncing caused by implicit elements and materials (Iskandar, 2015). 
Further, some studies also revealed that the ignorance of the teaching pronunciation is 
caused by inadequate knowledge of the teachers themselves about English pronunciation 
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(Baker, 2011) involving the difficulties in determining materials, the difficulties in 
teaching the materials, and the difficulties in assessing the students pronunciation ability.  
It is agreed that learning correct pronunciation creates a successful 
communication (see Celce-Murcia, et al., 1996) because, in the contrary, limited 
pronunciation skills may reduce learners’ self-confidence, restrict social interaction, and 
affect estimations of speaker’s credibility and ability (Pourhosein, 2012). Worstly, the 
negligence and inappropriateness of micro skills of speaking, pronunciation, can decrease 
the essence of the basis of speaking.      
The expectation has been largely supported by growing body of studies relating 
English pronunciation materials perceived by students in EFL context. In Indonesia, 
Moedjito (2008) analysed teachers’ and students’ perception on the important 
pronunciation elements taught. The study results in both segmental and supra-segmental 
features are important to be learned in Indonesian context. However, it seems to be 
generalised since in practice, it is found that many Indonesian teachers do not really 
understand the features of English phonology and phonetic structures in determining 
intelligible pronunciation. Thus, this still needs further research related to the suitable 
elements of English pronunciation theories.  
Elements of pronunciation materials employed might be different in regard to the 
purposes and contexts. As stated by Harmer (2005) and Tomlinson (2007), though there 
is a lot of pronunciation materials used, the essential pronunciation materials used in 
EFL/ESL context are sounds, word stress and sentence stress, and intonation. In the 
contrary, Wong (1987) as in Brown (2001), Morley (1991), Purhousein (2012) tend to 
neglect segmental features of pronunciation for EFL context. It means sounds production 
is not important aspect for EFL learner since the focus is on comprehensibility. Thus, 
word stress, intonation, and rhythm are the prosodic features of language which are 
extremely important to comprehensibility in EFL context.      
Therefore, in response to the issues identified above, the gap among other 
previous studies relating suitable materials of pronunciation taught in EFL context, and 
suggestion for the further research from Moedjito (2008), this study is aimed at 
investigating the suitable elements of English pronunciation for junior high school 
students in EFL context, particularly in Indonesia.   
 
Methodology  
Regarding Creswell (2010), this study employed a qualitative research design since this 
study is attempted to investigate suitable elements of English pronunciation for Junior 
High School level in Indonesian context in relation to the 2013 curriculum. In consonance 
with Gay, et al (2005), the data were collected in natural setting without manipulating 
data.    
In regard with Creswell (2010), the method of this study is a document analysis 
because the data were taken from the documents related to the elements of English 
pronunciation through library research (Creswell, 2010). Library research was used in 
order to collect numbers of theories that presumably could enhance the process of 
research. In this library research, data of this library research are more than just serving 
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the functions that exist in the field of research; therefore book resources are also used as 
the research data. Thus, the data were collected from representative and relevant library 
data sources 1) research/journals of English Pronunciation and 2) textbooks of English 
pronunciation.  
In analysing the data, the data were gathered and identified as the result of reading 
process by highlighting the concepts of learning materials of English pronunciation. In 
the next step, the data were classified as a coding process based on its similarities concepts 
of English pronunciation materials, aiming to get broad themes of the data (Creswell, 
2010). In this step, this study uses Eckstein’s theory which classify the theories based on 
its similarities concerning such issue. Specifically, semantic feature analysis was also 
employed to display the classification number of pronunciation theory.     
 
FINDINGS  
The finding in this present study shows that the suitable elements of English 
pronunciation for junior high school students in EFL context particularly in Indonesia 
cover both segmental and supra-segmental features involving sounds, stress, and 
intonation.  
Those three elements are classified as important which needed to be taught in 
Indonesian context. Firstly, learning sounds is the basic competence that should be gained 
by students. It means students have to learn it until they realise how to produce the right 
sounds in English pronunciation automatically (Harmer, 2007; Brown, 2010). Secondly, 
stress is the second aspect after sounds production that can create different meaning of 
word or sentence. Stress errors can seriously disrupt communication since English 
speakers tend to store vocabulary items according to their stress patterns (Brown 1990; 
Levelt 1989). Thirdly, Goh (1994) assumes that intonation is one of the important 
elements that should be taught in secondary level of students since it can causes different 
meaning toward the expression. This is in line with the 2013 curriculum which positions 
junior high shool students as the first English learner. Therefore, they have to learn the 
basic of elements (sounds, stress, and intonation) as the first step in gaining good English, 
especially speaking.  
 
DISCUSSION  
In line with the finding as stated in the previous part, the importance of both segmentals 
and supra-segmentals is supported by some studies. O’Brien (2004) Bailly & Holm 
(2005) Gauthier, Shi, & Yi, (2009) the teachers should include both segmental and supra-
segmental training in an instruction of English pronunciation learning since it will 
improve the awareness of the communicative function of supra-segmental features in 
spoken discourse (Brazil, Coulthard & Johns 1980, Brown and Yule 1983). Specifically, 
Moedjito (2008) found that Indonesian students’ and teachers’ needs are both segmental 
and supra-segmental. Therefore, both segmental and supra-segmental features are needed 
in EFL context, particularly Indonesia. 
As instance, sounds are the basic elements of segmental features in English 
pronunciation that should be recognised. As an instance, ae sound, might not exist in 
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Bahasa Indonesia. Dalton and Seidlhoffer (1994) categorised sound as a significant 
element of English pronunciation since it is used as a part of a code of a particular 
language. Further, Harmer (2007) Brown (2010) and Iskandar (2015) agree that sounds 
accuracy influences the intelligibility and interpretability since the speakers can be 
understood when they produce the right sounds of every single word of their message. In 
Indonesian context, the sounds production is one of the big problems perceived by 
students (Moedjito, 2008; Fatimah 2010; Haryanto and Riswanto, 2012; and Rahmawati 
& Amri, 2013) either in primary or secondary level. In regard with Gilbert (2008), sounds 
should be acquired by the earlier level of students; therefore, they will recognise it in a 
conversation. In relation to the basic competence of C13, sounds are categorised as one 
aspect that should be acquired by students. Therefore sounds are positioned as first 
important element should be acquired by Indonesian junior high school students.  
Additionally, the involvement of prosodic/supra-segmental features as the newest 
trend in teaching pronunciation is also applied. Stress and Intonation are the core of 
prosodic features that can cause different meaning, depending on those two. As in Morley 
(1991), stress is the second aspect after sounds production that can create different 
meaning of word or sentence. However, in Indonesian context, the existence of stress are 
only in the syllabus of 2013 curriculum, but not in the criteria of measurement of speaking 
skill. Gilbert (2008), Brown (1990), and Levelt (1989) argue that the inexistence of stress 
as a learning material can seriously disrupt communication since English speakers tend 
to store vocabulary items according to their stress patterns.  
Stress in the level of words shows the characteristic of its word since the relation 
between stress and words stick together which cannot be separated as the basis of English 
pronunciation. It means that every single word has different stress depending on its 
function. This stress has been formalised with its function and its rule of British English 
or American English. Further, stress in the level of sentence shows particular important 
information that the speaker wants to deliver. Moreover, which word that the speaker 
wants to give stress depends on what they intend to. Thus, by understanding this, the 
speakers can manage their speaking based on which part is important to be stressed as the 
important information that should be caught by interlocutor.  
For intonation, this element has a strong relation with the mood of the speaker. 
The speakers can express their interest toward their intonation in speaking. By 
understanding this element, the language users will recognise how to express their feeling 
through their intonation during the speaking activity and how to respond other speaking. 
Additionally, in accordance with Scarcella and Oxford (1994) and Wong (1993), it 
conveys and performs grammatical functions in sentences. Brazil, Coulthard & Johns 
(1980) pointed out that intonation in English might also convey a speaker’s involvement 
in a conversation as well as a desire to take a turn of talk or leave a conversation. In 
addition, Goh (1994) assumes that intonation is one of the important elements that should 
be taught in secondary level of students since it can cause different meaning toward the 
expression. Therefore, this element should be taught in the beginner level to get the 
students used to express their speaking with a proper intonation.      
Last reason is in regard with 2013 curriculum as revived in Indonesia, the target 
of students’ speaking is that the students are able to deliver and understand the 
information regarding their finding in their real life situation. The pronunciation is 
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included as the part which assesses the students’ accuracy in pronouncing English words. 
The statement telling that accuracy must be intelligible doesn’t mean that intelligible is 
accurate. Though accuracy is the target that has been left since it is argued as the hardest 
thing to learn, in relation to junior high school students in Indonesia, Krashen (1983) 
proves that teenagers will be able to get their accuracy in speaking of English as a foreign 
language. Thus, by this target, the suitable elements of English pronunciation that need 
to be taught to junior high school students, seventh grader, in EFL context particularly in 
Indonesian context are sounds, stress, and intonation. 
By the result of the study, this study still has a limitation since what is being 
recommended should be tested in order to get the right recommendation for teaching and 
learning English. Thus, the recommendation as the result of this study should be followed 
by the test. This test means those three elements of pronunciation (sounds, stress, and 
intonation) are applied in teaching and learning English, especially speaking activity.      
 
CONCLUSION  
As the conclusion, the recommended elements of English pronunciation that need to be 
taught for Indonesian junior high school students are both segmental and supra-segmental 
features, essentially sounds, stress, and intonation because those three elements are the 
basic elements of English pronunciation causing different meaning in a conversation.   
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